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Abstract

Objectives: Reading motivation remains a gap in literacy instruction, even at the tertiary level. This study is conducted
to investigate if the Intertextual Reading Intervention (IRI) program could improve the reading motivation of first-year
tertiary education students at Leyte Normal University. Methods: Fifty respondents were subjected to a one-semester
intervention program which was conducted at the computer laboratory of the university. Reading survey was administered
as pretest and posttest. Importantly, five intertextual modules were developed and used during the intervention. Findings:
This study revealed that students’ reading motivation improved significantly as shown in the overall reading survey result:
Posttest result (M = 81.6, SD = 6.5); pretest (M = 76.8, SD = 6.9), t (37) = 4.97, p = <.001. This indicates that the utilization
of intertextual materials particularly media texts or Internet resources and technology (e.g. computer laboratory) could
improve students’'motivation to read. Applications/Improvements: Tertiary education demands reading various
academic texts, both printed and digital media and most of these texts are long and not student-friendly, which means,
concepts are complicated and heavy. Hence, educators could use intertextual materials which are relative to their students’
schemata, interest and have life-long implications to motivate their students to read. Further, the discouraging feeling of
handling students who have very low motivation to read level could be lessened with the use of possible instructional

reforms (e.g. intertextual strategies).
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1. Introduction

Motivation could be defined as a cause that moves a per-
son to act on something (e.g. to read) in order to fulfill
a need. Many researchers agreed that motivation is an
indispensable factor of the reading act*~. For example,®
found that motivation influences students’ performance.
In the same vein,” proved that motivation is fundamental
in improving reading comprehension. Moreover,® indi-
cated that learner’s motivational level is one of the factors
that give currency to academic performance, especially
at the tertiary level’. Studies revealed several constructs
or dimensions that could affect reading motivation'?, for
example, self-concept and value of reading'>'2

1.1 Self-concept

Self-concept refers to the interconnection of several com-
ponents: Competence, perception and attitude. Hence, a
person with a good self-concept about reading apparently

becomes a proficient reader which is somehow correlated
to reading performance.

For example, alearner who can read a page thinks he/she
can read the next page and the next and in time, the entire
book. Further, some educators considered self-concept as
a criterion in assessing their learners’ performance in a
particular educational task (e.g. reading a book)".

1.2 Value of Reading

Value of reading is associated with having an awareness that
reading is important. In’ stressed that at the heart of moti-
vation to read is believing in its value, for instance, reading
helps a person improve his or her reading skills and it is
important for the future like finding work, etc. The success
or failure of an individual is anchored on how much value
he/she allocates to a certain task. Thus, a person who gives
importance to reading will exert more effort to this task.
Importantly, giving value to reading is correlated to engage-
ment, sense of competence and students” achievement'.


mailto:joenavsatlnu@gmail.com

An Intertextual Reading Intervention Program to Improve Reading Motivation of College Students

1.3 Literacy Gap in Higher Education

Extensive research has shown that many college stu-
dents are not prepared for tertiary work'®. Consequently,
admittance and retention continue to become a chal-
lenge in various colleges and universities. Tertiary edu-
cation demands reading various academic texts, both
printed and digital media and most of these texts are
long and not student-friendly. This means that the con-
cepts are generally complicated and heavy, especially if
a student lack background knowledge and experience/s
on the topic'¢. Further, these texts require deeper under-
standing and critical reading skills like comparing and
contrasting, integrating current texts to past texts and
multiple texts comprehension'’. Aside from poor learn-
ers’ reading comprehension specifically in higher order
thinking skills, this problem could also be attributed to
the insufficiency of mentors in terms of knowledge in
instructional pedagogies, like some teachers use only
one textbook in teaching a subject or course content.
This is exacerbated by the fact that students often con-
sidered learning as a static process comparable to hear-
ing someone without the intention of processing deeply
the information received. Subsequently, these students
will not be motivated to read.

Studies have shown that reading motivation is at the
center of various problems teachers are facing in educat-
ing students'®". In fact, it is a gap in reading instruction
that needs to be addressed, aside from reading compre-
hension. In* emphasized that very little is known about
reading motivation.

2. Theoretical Framework

This study is anchored on the theory of intertextual-
ity. Julia Kristeva, a French linguist, christened and first
used the term intertextuality®'. However, her idea was not
novel and innovative; it was clearly anchored on the work
of Mikhail Bakhtin’s dialogism which postulates that
there is a continual dialogue among texts. In® emphasized
that to have intertextuality during classroom instruc-
tion, educators should use a variety of printed and non-
printed materials like media songs, cultural experiences
and events. Other scholars recommended trade books,
e-books, graphic organizers, and drawing®. These specific
features of intertextuality were integrated into the devel-
opment of the modules.
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3. The Purpose of the Study

The study was conducted to examine whether the IRI pro-
gram could improve students’ reading motivation in the
following motivational constructs: Self-concept and value
of reading.

4. Methodology
4.1 Research Design

The study employed an experimental design particularly
the one-group pretest-posttest design®.

4.2 Respondents of the Study

Fifty students were randomly selected as respondents of
the study*’. The intervention was done in a computer lab-
oratory of the school, which could accommodate up to 50
students. Importantly, informed consent and anonymity
of students were strictly considered.

4.3 Research Procedure

The researcher sought permission from the officials of the
university to conduct the intervention program and the
use of the computer laboratory. Afterwhich, respondents
were identified and asked to request their parents to sign
a waiver, allowing them to participate in the intervention.
Then the pretest was administered, and the conduct of the
intervention program commenced. It was done for three
hours once a week and lasted for five months. Posttest was
administered after the intervention.

4.4 The Instruments

The following are the instruments used in the study:

4.4.1 Motivation to Read Profile (MRP): Reading
Survey

This was used to measure students’ self-concept and value
of reading®?. This instrument has three parts: The first
tackles narrative text (three questions), the second is on
informational reading (three questions) and the third
is about general factors related to reading motivation
(eight questions). This survey consists of 20 items and is a
4-point response scale to avoid neutral, central response
pattern. Respondents were asked to shade a particular
option which best describes themselves. Though the test
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is good for 20 minutes, respondents were given ample
time to finish answering the test. This was administered
as pretest and posttest.

4.4.2 Intertextual Modules

Intertextual modules were utilized during the conduct
of the intervention. The selection of materials and topics
were anchored on the schemata of the students. Majority
of the materials were taken from college textbooks,
Internet sources and pop culture media texts such as
songs, documentary films, etc. After the first draft of the
five modules was written, these were given to experts for
critiquing and validation. Secondary and tertiary read-
ing and language teachers composed the panel of experts.
Pilot testing was done to test the validity of the modules.

4.5 Statistical Analysis

The survey was used to determine the students’ reading
motivational level. However, some students dropped out
in the program; instead of 50 only 37 participants were
included in the data analysis. The pre-posttest results
were computed for each motivational construct or dimen-
sion using the MRP Reading Survey Scoring Sheet. The
researcher employed descriptive statistics to analyze the
data.In addition, inferential statistics, specifically paired
t-test, was also used.

5. Results and Discussion

The results of the two motivational constructs and the
overall reading survey are discussed in this section.

5.1 Respondents’ Self-concept

One of the motivational constructs assessed in this study
is self-concept. Table 1 reflects the results of these two
constructs or dimensions.

Data from the above table indicates a significant differ-
ence in respondents’ self-concept as shown in their posttest
scores (M =77.7,SD =7.7) as compared to their pretest score
(M =733, SD = 8.0), t (37) = 3.70, p = .001. This positive
result might be accredited to the utilization of various engag-
ing activities (e.g., group activities, drawing, class sharing of
interpretations/perspectives). In”’ found that using engaging
activities, not only capture students’ interest but promote
self-concept, as well. Further, the IRI program also asked the
respondents to accomplish graphic organizers; for instance,
during vocabulary development (specifically before reading/
engaging an intertextual text. In'' found the use of graphic
organizers to be effective in boosting readers’ self-concept.
Similarly,® proved that reading self-concept is positively
correlated to reading performance. On the other hand,”
emphasized that low self-concept is one of the factors which
caused reading comprehension difficulties.

5.2 Students’ Value of Reading

Respondents’ value of reading also shows a significant differ-
ence as reflected in their posttest scores (M = 85.5, SD =7.4)
as compared to their pretest score (M =80.9, SD = 8.4),t(37)
=3.71, p = .001. This result could suggest that respondents
considered reading as an important tool, which would help
them become successful in school and in life. It is a fact that
the success or failure of an individual is dependent on how
much value he/she allocates to a certain task, for instance, a
person who gives importance or value to reading will exert
more effort on this task. Therefore, valuing reading is associ-
ated with engagement and achievement. In' found that stu-
dents who value reading were able to develop mastery in the
use of the English language.

5.3 The Full Survey

Subsequently, the full survey posttest result (M = 81.6, SD
= 6.5) indicates a significant difference over the pretest (M
=76.8,SD = 6.9), t (37) = 4.97, p = <.001.

Table 1. Mean percent score on dimensions of reading motivation
Pretest Score Posttest Score

Dimensions of Reading Motivation t-value p-value

Mean SD Mean SD
Self-concept as Reader 73.3 8.0 77.7 7.7 3.70 .001
Value of Reading 80.9 8.4 85.5 7.4 3.71 .001
Full Survey 76.8 6.9 81.6 6.5 4.97 <.001
N=37,a=0.01

Vol 12 (16) | April 2019 | www.indjst.org

Indian Journal of Science and Technology I 3 -


www.indjst.org

An Intertextual Reading Intervention Program to Improve Reading Motivation of College Students

This overall result could be associated (in addition to
what were mentioned earlier) with the use of intertextual
pedagogy and a variety of materials. These materials were
relative to students’ schemata. Data from several studies
suggest the importance of students’ schemata in reading
instruction®, especially reading materials that foster a per-
sonal connection to students’ everyday lives and have life-
long value. Moreover, the use of various types of resources
like media texts or Internet resources (e.g. songs, video
clips, movies, etc.)* and technology (e.g. computer labo-
ratory and LCD projector)*** could enhance motivation
to read, especially for low performing students.

6. Conclusion

The results of the current study pose a contrasting view
against a myriad of studies which centered primarily on
reading comprehension. Moreover, tertiary level demands
reading various academic texts which contain concepts
that are complicated. Hence, educators could use inter-
textual strategies and materials in classroom instruction
which are relative to their students’ schemata, interest and
have life-long implications. Further, the discouraging feel-
ing of handling students who have very low motivation
to read level could be lessened through the utilization of
possible instructional reforms, especially the use of tech-
nology and Internet resources. Moreover, this paper is the
first to examine reading motivation and intertextuality
as used in an intervention program for low performing
tertiary students. Further research is needed to confirm
these results and to examine these in more depth.
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